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ABSTRACT 


This study aims to create a framework through which teachers and teacher candidates in Turkey will be 
better prepared to not only discuss issues of diversity but to also teach students from diverse backgrounds and 
culture. The primary purpose of this research is to become familiar with teachers’ and teacher candidates’ 
perceptions and true and false notions regarding multiculturalism, multicultural education and issues of diversity, 
once they have completed a graduate-level multicultural education course. This was facilitated via interviews, 
which provided the teachers and teacher candidates with opportunities to both share their own experiences. 
Through the research, teachers and teacher candidates examined what they have learned after taking a master’s- 
level multicultural education course, and they discussed multiculturalism and its dimensions, which will be 
pertinent to their future classrooms. Further, they learned how this course would help them to build an 
understanding with regard to multiculturalism, multicultural education and diversity, and they learned how to 
successfully survive amidst cultural diversity. 


Keywords: Multiculturalism, Multicultural Education, Teacher Education, Qualitative Case Study 


ONSOZ 


Ogretmen egitim programlarimin etkililizini ve gelecek 6Sretmenlerin insan cesitliliZine karsi hazir olma 
durumunu incelemek, mevcut siniflari olusturan niifus cesitliligi nedeniyle her zamankinden daha 6nemli hale 
gelmistir. Bu inceleme Tiirkiye de dahil olmak tizere tiim iilkeler icgin gerekebilir. Tiirkiye Cumhuriyeti’nde 
birlikte yasayan farkli insan gruplarinin sayisi tarihinin en tist noktalarina ulastig1 bu giinlerde, bu farkl insan 
gruplarinin yasantilarinin miifredata entegrasyonu Tiirk egitim sistemi agisindan giderek 6nem kazanmaktadir. 
Tiirkiye'deki bazi giincel arastirmalar 6gretmen egitim programlarinin, 6gretmenlerin ve 6gretmen adaylarinin 
etnik, dil, din vs. agisindan cesitlilik arz eden popiilasyonlarla ¢alismasin1 saglamak icin hazir olmalarini 
6nermektedir. Bununla beraber, yine bir cok arastirmaci ¢okkiltirlilik ve cokkiiltirli egitimin, Tiirkiye'nin 
kiiresellesme cabalarmin bir pargasi olarak, Tiirk egitim sistemi icin kiiltiir sentezini olusturmak ve ¢esitli 
gruplarin yerel, ulusal, ulus6tesi veya uluslararasi statiisti ne olursa olsun digerleriyle interaktif bir diyalog 
kurmalarina yardimci olmak igin en uygun yaklasim olabilecegini savunmaktadirlar. Bu nitel calisma Marmara 
B6lgesi’de yer alan bir devlet iiniversitesinde yiiksek lisans egitimi alan 6gretmenlerin ve 6Sretmen adaylarinin 
cokkiltirliiligiin ve cokkiiltiirlii egitimin Tiirkiye baglamindaki goriislerini ve algilamalarim incelemeyi 
amaclamistir. Bu calisma icin, “Cokkiltiirlii Egitim” olarak adlandirilan bir lisansiistti dersin 6gretmen ve 
6Sretmen adaylarinin disiince, inan¢, anlayigs ve algilamalarina etkileri arastirilmistir. Veriler, yar1 
yapilandirilmis gériismeler, yazili doktimanlar, odak grup gériismesi, sinif gézlemi ve saha notlarindan 
toplanmistir. Katilimcilarin gériislerini inceledigimizde, cokktiltirliltiik ve cokkiltirlii egitim hakkinda olumlu 
ve olumsuz diisiincelerin bulundugunun yani sira, bu tiir bir egitimin Tirkiye igin neden gerekli olduguna dair 
belirttikleri diistinceler incelenmistir. 


Anahtar Kelimeler: Cokkiiltiirliiliik, Cokkiiltiirlii Egitim, OSretmen Egitimi, Nitel Ornek Olay 
Incelemesi 


* The author completed this study in partial fulfillment of the requirements for a Ph.D. in Literacy, 
Culture, and Language Education at Indiana University, Bloomington, USA 
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INTRODUCTION 


Today’s societal systems all over the world have undergone significant changes, and many 
eastern and western countries have developed their educational systems such that they parallel or 
reflect these changes. Problem-solving and decision-making skills, academic programs, accessing 
information through new technologies, addressing issues of diversity through teaching have been 
adapted to new approaches for students’ benefits. Now, many countries, including Turkey, place 
students at the center of their respective education systems and design those systems based on student 


needs and differences. 


Developing educational systems are not limited such that they only offer opportunities to 
students. Teacher education programs need to adapt to societal changes as well. Teachers must closely 
follow the rapid development of educational systems, and these systems necessitate that the teachers 
be open-minded and modern or progressive in their approaches to teaching, interact with children and 
their families, and bring all students, regardless of background, etc., into the class to provide the 
appropriate learning environment to address all students’ needs. As such, teachers are also granted 
opportunities through developing educational systems; they are given more opportunity to advance as 
teachers and to employ the skills necessary to address society’s ever-changing issues regarding 


diversity. 


Literature Review 


Previous studies indicate that multicultural education aims to educate students such that they 
might develop self-confidence with the ability to communicate and interact with others without 
prejudice. The multicultural approach encourages students to familiarize themselves with other 
perspectives and cultures, because all individuals possess their own unique perspectives regarding the 
world (Parrish & Linder-VanBerschot, 2010). Teaching others’ perspectives regarding the world and 
teaching others’ cultures are essential to education systems, and teachers need to be armed with the 
necessary information and with the ability to teach others’ values and beliefs in order to help students 


to develop the ability to think critically (Cole, 2008). 


Researchers within the fields of multiculturalism and teacher education recommend that 
teachers should change their perspectives in order to take on critical points of view that will enable 
them to better understand the differences in their classrooms. Teachers are among the most significant 
people in pupils’ lives and they should be familiar with the diversity that is part of the classroom 
makeup by way of the students (Baker, 1981). According to Gay (1994), teachers believe that students 
who come from diverse backgrounds will have low achievement, and this prejudice encourages 
teachers to possess negative attitudes toward cultural diversity in the classroom setting (as cited in 


Hopkins-Gillispie, 2008). However, Hidalgo (1993) mentions that teachers should start changing 
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themselves first so that they can better understand others and, therefore, learn more about diversity in 
their classrooms. According to same researcher, teachers should ask themselves two essential 
questions: “What framework do we bring into the classroom?” and “How does our cultural perspective 
color our view of the world?” (p. 99). When teachers bring students’ experiences and culture into the 
class and the overall learning environment, it is possible to provide students with more information 


regarding diversity. 


In decades past, researchers have described the needs associated with teacher education 
programs. According to Gay (1997), preparation of teacher education programs to support 
multicultural understanding has always been sophisticated and demanding. In order to realize new 
directions for society that both encourage and necessitate a more responsible citizenry, teacher 
education programs need to address the pluralism that exist within society. Before notions regarding 
multicultural teacher education existed, teacher educators thought that teachers could simply teach 
everyone; however, variables emerged within societies and teacher educators began talking about 
differentiating teacher education programs (Gay, 1983). Then, teacher education programs needed the 
enrichment that was associated with the different teaching methods designed to address cultural 
diversity in classrooms and to establish positive attitudes toward multiculturalism (Ghosh & Tarrow, 
1993). 


Right after the Civil Rights Movement, researchers began discussing the importance of 
educating teachers with regard to the United States’ diverse groups, as well as the diverse backgrounds 
and cultures one might encounter in life at schools (Arnez, 1968; Washburn, 1975). According to 
Arnez (1968), teachers must understand the complex cultural structure of United States, and they must 
find an appropriate means of teaching in order to convey American culture to subsequent generations 
of the diverse American population. Like Arnez (1968), Washburn (1975) mentions that, “In-service 
training in multicultural education [enables teachers to be better prepared] to reach students whose 
cultural backgrounds may differ from their own, as well as to teach intelligently about the varying 
cultures in the U.S” (p. 636). As can be seen in previous research, providing teachers with information 
regarding diverse backgrounds and designing multicultural programs for teachers became necessary in 


recent decades. 


Researchers have suggested and designed several improvements for the increased quality of 
teacher education programs. Burke (1976) has suggested one such improvement intended to help 
educators avoid or address some major concerns. The first major concern of educators and parents 
entailed issues regarding the backgrounds associated with the students assumed to be the targets of 
teacher education programs; the educators and parents believed that students taught by way of teacher 
education programs would generally come from middle-class or poor families and that teacher 


education programs would be incapable of educating future teachers to become well prepared to aid 
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the needs and concerns students have who come from diverse backgrounds. The second major concern 
is related to some defective teacher education programs. Those programs designed their own sub- 
programs in order to adapt culturally diverse students into society’s major group. This idea was, of 
course, inappropriate because it suggested that there was something wrong with students’ own diverse 
cultures, families or home environments, and that the students should be integrated into the dominant 
culture. Burke (1976) has suggested two essential characteristics that should be associated with teacher 
education programs including teacher candidates should be experts in particular disciplines, and they 
should have enough knowledge about the many different variables that exist within in a diverse 
society. Complimenting this, Burke recommends that as a teacher, having more human interaction is a 
key factor in education, as it means that teachers will have more active roles in shaping or positively 
influencing students’ worlds. Teachers should examine children’s worlds and be well informed 


regarding the children’s particular cultures. 


Teacher education programs continued developing curriculum in order to educate more 
culturally sensitive teachers among U.S. institutions, and these programs produced teachers who were 
educated with “cultural knowledge” (Davidman, 1990, p. 40). These programs were expected to 
educate future teachers such that they could build a culturally respective knowledge and effectively 
exchange their knowledge with their students. In addition, teacher candidates among U.S. institutions 
were also willing to acquire more knowledge pertinent to diversity and multicultural issues in order to 
be more effective teachers (Barry & Lechner, 1995). According to Berger and Luckman (1966), 
teachers should believe that all students are capable of learning regardless of their diverse backgrounds 


(as cited in Banks, 1992, p. 24). 


Gay and Howard (2000) mention that they became more suspicious with regard to whether 
teacher education programs could cover all diverse issues and prepare future teachers such that they 
would be more aware of diversity in their classrooms. The authors strongly recommended that if future 
teachers want to address diverse issues and be more adequately prepared regarding multicultural 
education, then they should completely internalize the foundations of multicultural education such as 
“appropriateness of learning theories for use with ethnically diverse students” (p. 10). Additionally, 
they recommended that teacher candidates should have sufficient knowledge about cultural diversity, 
develop multicultural communication, increase multicultural pedagogical skills and use multicultural 
performance assessment, which refers to “measures and procedures used to determine achievement 
should be matched to the performance and learning styles of students from different ethnic groups” (p. 
13). According to the researchers, these kinds of improvement will be helpful to support culturally 


diverse learning environments. 


While some researchers have conceptualized how the teacher education programs should be 


shaped, other researchers have assessed the effectiveness of multicultural education courses on 
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teachers’ and teacher candidates’ perceptions, attitudes, knowledge and beliefs in teacher education 
programs. Research finds that a stand-alone multicultural education course results in primarily positive 
attitudes, beliefs and knowledge regarding classroom diversity (Cho & Ambrosetti, 2005; Ndemanu, 
2012; Zygmunt-Fillwalk & Leitze, 2006). However, sometimes those courses may not be particularly 


effective at changing teachers’ attitudes, beliefs and knowledge (Johson, 2006). 


METHODOLOGY 


This qualitative inquiry used qualitative case study model designed to examine opinions and 
perceptions of teachers and teacher candidates with regard to multiculturalism and multicultural 


education. For this study, semi-structured used as the data collection tool. 


Participants 


All of the students who took the MULT 500 course -nine teachers and teacher candidates-, as 


well as the course instructor, volunteered to participate in the study. 


Data Analysis 


During coding and while finding emerging themes and categories, the following steps were 


followed: 
a. Coding the data 
b. Finding the themes 
c. Creating categories with the similar themes, 
d. Creating a relation between the coding and the research question. 
Research question 


What rationales do teachers and teacher candidates use to justify their perceptions of 


multicultural education? 
FINDINGS 


Based on the participants’ responses, findings relating to the research question are divided into 
three parts: (1) pros of multicultural education, (2) cons of multicultural education, and (3) the 
necessity of multicultural education in Turkey. The final findings section is presented under three 
themes: (a) current sociopolitical situations, (b) developing democratic view, and (c) empathy 


development. The following Table | shows the findings structure of the fourth research question. 
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Table 1 Overview of the Findings for the Research Question 


; Cons of : ; 

: Pros of multicultural . The necessity of multicultural 

Research question 4 , multicultural : 
education é education 
education 
What rationales do 
teachers and teacher ‘i i C ie naliieul 
aoa daiseaiceia e i ai or e ‘ ; e ie bie sociopolitica 
ee : ® diversi & -Exaggeration 9% situation 
justify their = if ; = Neee fue. - aac ae 
: o - High quality 2 of diversity 2 - Developing democratic view 

perceptions of é cae rae rae Empathy devel ; 
wutioulnaal eaching - Empathy developmen 
education? 


Pros of Multicultural Education 


In the first part of the findings, I examined participants comments related to how multicultural 
education can be beneficial for Turkish teacher education programs. Five participants identified the 
pros of multicultural education in teacher education programs. Based on the responses, the advantages 
of multicultural education have been gathered into two themes: (1) respect for diversity and (2) high- 


quality teacher education. 


Respect for diversity. According to Mete, designing the programs via a multicultural 


perspective is essential in order to educate the next generations with respect to diversity. He stated, 


I think that this course should be given at least in the department of primary education 
and pre-school sections in the teacher education. It is very important for the teachers to 
be educated from a multicultural perspective to educate students with respect to 
individuals. In the future, those teachers who educate from a multicultural perspective 
will likely show more respect regarding differences, and this will allow students good 
role models that will encourage this respect for differences. (Mete, final interview, 


August 13, 2016) 


Similarly, Rana believed that multicultural education is the only means of teaching or 


education that can encourage people to accept others. She said, 


We live in our country and, especially today, we are not open to differences. When we 
see a person who is different, our thoughts can be negative. Through multicultural 
education, we can begin to fully accept differences. I think that this means of education 
will definitely be positive for students to be able to accept different people and different 
cultures, and it will better enable them to live together in the same country. (Rana, final 


interview, June 23, 2016). 
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High-quality teaching. Ayse believed that there are many unnecessary required courses in the 
teacher education programs, and she proposed that, instead of these unnecessary courses, courses 
related to multiculturalism and multicultural education should be made available to teacher candidates. 
Ayse also believed that multicultural education should not be limited to college education alone. She 
also supported the notion that this perspective must reflect on the programs at every level of education. 


She said, 


I believe that this sort of education should be made available not only to university 
students but also to parents of students at every level. If you are in primary school, you 
have to educate the students with this consciousness, and then maybe they will not need 
this sort of course once they reach college. A person who grows up to the age of 18 
might already have sufficient sensitivity to these issues if they were educated in this 


way at a young age. (Ayse, final interview, June 22, 2016). 


Nalan believed that multicultural education is necessary in teacher education, but in her 
opinion, the issue that needs to be discussed first is the quality of education in universities. According 
to Nalan, who provided examples from her own experiences, after many students complete high 
school and go on to college, they find several other people in their dormitories who have the same 
goals and who talk to them, so they are less likely to be exposed to different types of people. She 
believed, however, that being exposed to differences is as important as getting a formal education 


related to multicultural education at the university. Nalan stated, 


For example, I know very well in college that students with the same ideological views 
are doing their homework together, graduating from college without becoming aware 
that different ideas exist. First of all, with the adoption of multicultural education, I have 
to have project-based homework about cultural differences and living in the middle of 
different cultures. I think that one of the achievements of these courses should be to 
become familiar with someone else's idea and to learn how to respect it. In that sense, 
this perspective must be clear in education, especially in teacher education. In 
particular, our teachers are working to provide educational services throughout the 
country. If they do not recognize others’ cultures, they create or perpetuate a problem. 


(Nalan, final interview, July 2, 2016) 


Finally, according to Olcay, applying the lens of multicultural education through teacher 
education programs would increase the quality of educated people in educational fields. She said that 
this perspective would increase both sensitivity and respect regarding differences. She also believed 
that being exposed to this formal education would definitely cause a shift in one’s way of thinking 


about differences or diversity, even if that shift is slight. She stated, 
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Even if people have narrow points of view, we won’t be sure that there would be very 
small or big changes to those points of view once they complete this course. However, 
It is still more important for this type of person — a person with a limited point of view — 
to complete that kind of course. A teacher who does not take a course related to 
multicultural education would not likely be able to change him- or herself, and would 
not likely gain a new appreciation or respect for these issues. Taking course related to 
multicultural issues may not cause one’s level of acceptance to increase, but it will 


surely heighten one’s awareness. (Olcay, final interview, July 9, 2016). 


Cons of Multicultural Education 


In this part of the research question, two participants identified possible disadvantages of 
multicultural education. These two possible disadvantages focus primarily on the notion that people 
should stop exaggerating or over-emphasizing diversity. The participants’ responses have been 


presented via the theme exaggeration of diversity. 


Exaggeration of diversity. Fatma said that she is generally optimistic regarding most things; 
however, she believed that exaggeration or over-emphasis of differences might cause some serious 


problems. She stated, 


Since I usually look at everything optimistically. However, there is a very visible 
problem in our country, and it results from minorities suffering perhaps because of the 
privileges given to the majority. The opposite can be a problem as well; sometimes the 
majority must make sacrifices in order to accommodate minorities. Whether a teacher or 
politician, it is very important to maintain balance. In order to achieve that balance, we 
have to be properly educated regarding issues of diversity. What else could be negative? 
Polarization may occur. Teachers are the people who will negate those negativities or at 


least mitigate their effects. (Fatma, final interview, June 17, 2016) 


Similarly, Gokhan said that over-emphasizing differences could lead to some unnecessary 
subliminal messages. According to Gokhan, over-emphasizing the “difference, difference, and 


difference” can harm the idea of “coexistence.” He said, 


Let's recognize the differences and understand that people do not choose their 
ethnicities. We have to respect this, but constantly emphasizing diversity can lead to 
people no longer caring about one another. Of course, multicultural education does not 
advocate this, but we can misunderstand teaching differences, which can have negative 
consequences. This is something that should be considered. (Gokhan, final interview, 


August 15, 2016). 
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The Necessity of Multicultural Education in Turkey 


Current socio-political situation. Under this theme, three participants have linked the 
necessity of multicultural education to sociopolitical issues that take place in the country. For instance, 
Mete thinks that the terrorist incidents in the country and the clashes between the communities and 
other illegal groups demonstrate how multicultural education is necessary in our country. He said that 
it is known that the educational systems of each country vary depending on the political systems 
adopted by the countries. According to Mete, any reform that takes place in education must be 
scientifically objective and contemporary, and it must be morally beneficial (Mete, final interview, 


August 13, 2016). 


Rana stated that Turkey has a history where different cultures, nations, and religions have 
lived together for years. According to Rana, some rule makers, or the hands behind them, are trying to 
put into place a system of thought that prevents people from accepting those who are from other 


cultures and backgrounds. She said, 


Unfortunately, this system of thinking is already beginning to take effect. It is 
progressing toward alienation within society and not accepting differences. In the 
majority of the negative cases in our country, in recent times, the purpose has been to 
break the bond between the societies, to increase the alienation among the individuals, 
to attempt to make people more similar. Multicultural education is important to prevent 
society from being affected by these negative situations, to help ensure that individuals 


tolerate others’ differences. (Rana, final interview, June 23, 2016) 


Gokhan agreed with other participants and thought that multicultural education is important 
for Turkey. He stated, however, that multicultural education policies must be carried out very carefully 
in Turkey so as to prevent mishaps. Further, he said that the government should avoid defining such 
concepts as subculture and superior culture, and no one cultural should dominate another. He pointed 
out the importance of proceeding carefully in order to realize the goals associated with multicultural 
education. He emphasized that rule makers must pay attention to racial conflicts, social class conflicts, 


and sectarian conflicts, which exist in Turkey (Gokhan, final interview, August 15, 2016). 


Developing a democratic view. Under this theme, three participants have linked the 
necessity of multicultural education with the development of a democratic view among the people. 
According to Zeliha, Turkey has a heterogeneous structure in terms of language, religion, ethnic 
origin, race, and social norms. She believed that Turkish people have adequate knowledge that would 
enable them to create cultural awareness in our country, develop a multidimensional perspective, adopt 
a democratic society structure, provide critical thinking about prejudices, and reject any discrimination 


via a humanist approach. She said, 
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However, it can be achieved through multicultural education practices because many 
social problems in our country are also problems for the education system. It is also 
important in our country, as it is in many developed countries, that we uphold 
individuals’ rights to access equal educational opportunities regardless of their 


ethnicities or religious backgrounds. (Zeliha, final interview, July 13, 2016). 


In addition, Ayse believed that the world’s technological developments have increased 
communication among societies, and it has become necessary for the states to become more global. 


She stated, 


With regard to the internal structure, it is important to create an education system in 
which common values are emphasized and the differences are observed ethically by the 
government. These common goals and values must never exalt a single ruling class; on 
the contrary, they are equally inclusive as the characteristics of democratic societies. 


(Ayse, final interview, June 22, 2016) 


Olcay said that when people look at the negativities in today’s world, it is possible to think, "I 
must destroy the one that is not like me; only / must exist." She believed that this sentiment tried to 


find a place among our people. According to Olcay, 


It is necessary to achieve unity around the real values such as being tolerant of people 
no matter their beliefs, respecting differences regardless of ethnic identity, respecting 
people regardless of political thought, learning to live together whatever the differences, 


and learning how to approach or apply tolerance. (Olcay, final interview, July 9, 2016). 


She thought that people would be able to acquire such information and experiences by 


applying multicultural education in Turkey. 


Finally, Nalan said that, through multicultural education, individuals would understand that 
their own cultures are not the only important cultures; other cultures are also important. Within this 
education system, people will have chances to recognize themselves, introduce themselves, and 


recognize others. She said, 


People wouldn’t think, “Those who are not like them are wrong.” Educational scientists, 
schools, NGOs, managers, and public role models should be responsible for teaching 
that diversity is not a bad thing. Because this is a social need... Schools now teach 
values, however, they taught or cared more about teaching only the Turkish language 
and mathematics before. If they adopt the philosophy of multicultural education, people 


would realize the importance of partnership, virtue, respect, and love, and they would 
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recognize that these are needed, which might prompt them to act. (Nalan, final 


interview, July 2, 2016) 


Empathy development. Fatma thought that multicultural education should be a priority in 
every country. A way to mitigate the ignorant brutality of humanity is through multicultural education, 
empathic thinking, and sensitivity lessons. She hoped that authorities would have similar thoughts 
regarding this and would support the application of things such as multicultural education. She 
focused especially on the word "applied," as she believed that the Turkish education system places too 


much emphasis on memorization and not enough emphasis on practice. She stated, 


Whether it is verbal or physical, people have been violent to each other because of 
differences such as culture, national, ethnic, and racial differences. And the world does 
not appear to be showing a decline in violence. If people see that there are positive 
aspects of difference, see differences as richness, understand each other, and develop 
empathy, then everything could be different. Multicultural education-in a formal way- 
should be applied to individuals aged 15 to 22 in every country, not just in Turkey. 
People are obviously looking at things from a negative point of view because of a lack 
of education. If the people become educated with regard to diversity, then problems 
would likely be less serious. Multicultural education would result in a future in which 
individuals are more enlightened, which would lead to a more enlightened society. 


(Fatma, final interview, June 17, 2016) 


According to Harun, the latest developments in Turkey indicate that an abundance of different 
ideas and different beliefs exists. He said that more tolerance regarding differences might be possible 


if differences are taught more accurately. He said, 


The fact that people are blowing themselves up and acting out in negative ways is due to 
the fact that they prefer not to understand their differences. At least that's my opinion. 
As far as I can see, communication between people is carried out primarily as a means 
of violence (e.g., heartbreaking, mocking, humiliating). There is especially a tendency 
to act violently toward women. People do not look at cultural differences as being 
particularly positive. In fact, I do not think people in these places are tolerated. Scholars 
such as Yunus Emre and Mevlana lived in this country and they always supported 
diversity, and said, “Whoever you are, come again!” Even if people are familiar with 
this sentiment, no one has enough tolerance for differences. (Harun, final interview, 


August 2, 2016) 


Lastly, as an expert, Dr. Mehmet said that multicultural education and intercultural education 


should be in all educational programs. According to his studies, it already existed as a hidden 
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curriculum, but it has not been defined. For example, he said that he taught a developmental 
psychology class that mentioned children's differences. Further, sociology makes use of multicultural 
education when it discusses macro-culture and micro-culture. He believed, however, that this could be 
clearer, more customizable. We need to know how to use this in programs. It is necessary to 
demonstrate that the primary role of the teacher is not only to teach in a high school or in a primary 
school, but also to be able to carry out multicultural education implicitly, sometimes explicitly. He 
said that it is absolutely necessary that it be made a part of every course. It is also necessary to teach 


candidates in teacher education schools. He said, 


Teachers will absolutely encounter different races all around Turkey. For instance, 
English education teachers sometimes start teaching English from preschool to 
university level. At least, the age differences should be included in it. They encounter 
different genders or people from different socio-economic levels, but most teachers 
don’t know how to behave. Another example is there are disadvantaged student groups 
in every class, and teachers need to integrate these groups. If universities don’t give 
them this education, teachers will not know how to approach this. (Dr. Mehmet, final 


interview, June 1, 2016) 


He also believed that the ways in which teachers are selected is very important. When 
choosing teachers, he recommended that universities accept more people from different cultures as 
well as more people who are flexible in their views regarding cultures other than their own. He said 
that it is necessary to choose people who recognize and respect different cultures. After colleges 
acquire these teachers, the teachers have to be exposed to pupils from different cultures. With regard 
to how to educate future teachers, he stated, “For example, it is necessary to take the school of 
education students to Hakkari (a place located in the very southeastern part of Turkey, where more 
than 90% of the population is comprised of Kurds) in order to expose them to differences. If you 
present the teachers with a village, then you need to ask, ‘What are you going to do if you work here?’ 
We need to design and implement a teacher-training program that will transform the disadvantages of 


teacher candidates into the advantages” (Dr. Mehmet, final interview, June 1, 2016). 


CONCLUSION AND DISCUSSION 


Respect for Diversity 


According to participants, multicultural education is a good way to develop respect for 
diversity. The participants believe that multicultural education is useful for the development of this 
respect, regardless of the source of the diversity (e.g., culture, religion, race). According to Nieto 


(2004), and Sleeter and Grant (2007), one of the major goals of multicultural education is to teach 
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respect for diverse people, and respect for and affirmation of cultural differences would be possible if 
teachers plan activities that encourage their students to assume this sort of respect. Although 
participants of the study believed that multicultural education would help them to support their 
students in their efforts to be respectful of diversity in the classroom, they sometimes struggled to 
come up with unique activities they had already planned and implemented or carried out. This 
indicates that even though the participants know the goals of multicultural education, and understand 
that encouraging respect for diversity is one of them, the lack of relevant experience with the issues of 
diversity has left them in a difficult position, as they are unable to provide examples of how to teach 


respect for differences in the classrooms. 


High-Quality Teaching 


Participants also noted that another advantage of multicultural education in teacher education 
is that it would increase the overall quality of the teaching. According to the participants, the word 
“quality” refers to being sensitive and respecting diversity. In addition to participants’ remarks 
regarding high-quality teaching, the literature (e.g., Cochran-Smith, 2003) suggests that educating 
future teachers via teacher preparation programs designed to address diverse issues in the classrooms 


and schools would yield high-quality teaching skills. 


Exaggeration of Diversity 


While the study participants have voiced the ways in which they expect multicultural 
education can be positive, they also believe that it is possible that it could be negative in some ways. 
For example, they believe that it is possible that multicultural education could lead to polarization 
within society. This finding is consistent with the literature; however, researchers have noted 
additional potential negative effects. For example, Birkel (2000) identified some potential 
misconceptions regarding what multicultural education is, and the researcher clearly identified what 
multicultural education is not. According to Birkel (2000), multicultural education does not suggest 
either protecting or destroying a particular ethnicity; it does not make use of any approaches intended 
to divide the people into separate groups by stressing ethnic loyalty over national adherence. Rather, it 
advocates the teaching of all components associated with cultural groups so as to build a nationwide or 
a global society. Multicultural education does not intend simply to criticize the political, educational or 
economic systems of a country; however, it does analyze these sociocultural factors, as this plays an 
important role in both determining and addressing social conditions and increasing students’ school 


achievements. 


The possible negative aspects of multicultural education identified by the participants are 


similar to those identifies in the literature. According to the participants, there may be people who will 
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perceive it as a means of dividing the people according to, for example, ethnic, religious and linguistic 
differences. Oksuz, Demir, and Ici (2016) conducted a study to examine teachers’ and teacher 
candidates’ thoughts regarding multicultural education. The results of the research show that %10 of 
the participants believed that multicultural education is a harmful idea meant to divide social union in 
Turkey. These negative considerations are in line with the thoughts of researchers working in this 
field. For this reason, the study participants believe that in order to mitigate these misunderstandings 
and possible negative effects, the differences in the country should not be emphasized or underscored 
in the most exaggerated way; instead, authorities might work on how the differences can best be 


adapted to the educational system. 


Current socio-political situation 


The Republic of Turkey has become more diverse than ever in its history. According to United 
Nations International Immigration Reports (2015), around 20 million of people immigrated to other 
countries in 2014 and Turkey was “the largest refugee-hosting country worldwide, with 1.6 million 
refugees” (p. 2). In recent years, however, Turkey has experienced several events or situations in 
addition to the influx of diverse Syrian citizens. Over the last five years, especially, Turkey has 
struggled with a number of sociopolitical issues. Street protests, terrorist bomb attacks, a military coup 
attempt, fighting against illegal organizations, etc. have served to shape participants’ ideas regarding 
the need for multiculturalism and multicultural education and how it might possibly solve Turkey’s 
social problems. The government has been advised to stand against these events; while the 
government determines its educational policies, it has been suggested that governing bodies keep in 
mind the fact that Turkey is now home to many people of different origins and backgrounds. The idea 
here is that education policies developed in the future can prevent or mitigate possible problems that 
might occur among these different groups, and none of the groups will be inclined to take the initiative 


in claiming superiority over other people. 


Developing a Democratic View 


Some participants have linked the necessity of multicultural education with the development 
of a democratic view among the people. When we compare this participant approach with the 
literature, we can see that there a number of researchers who share in their opinion or view regarding 
the features of multicultural education. For instance, Gay (2004) refers to multicultural education as 
being “integral to improving the academic success of students of color and preparing all youths for 


democratic citizenship in a pluralistic society” (p. 30). 


Empathy development 
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Although participants stated that multicultural education would help future teachers to develop 
empathy toward those who are different, they did not come up with any useful ideas about how this 
might occur. Primarily, they created a general framework with regard to multiculturalism in the 
Turkish educational system; they struggled to specify the possible ways in which this could be applied. 
Further, though the participants’ ideas regarding the ability of multicultural education to encourage 
empathy for people who are different aligned with the literature, but they were unable to example of 
this or to point to examples suggested in their MULT-500 course. However, in the literature, Cruz and 
Patterson (2005) identified ways in which multicultural education can help future teachers to develop 
empathy and understanding. According to their research, cross-cultural simulations “provide 
meaningful opportunities for developing cultural awareness and understanding” (p. 40). As an 
instructional strategy, cross-cultural simulations refer to creating “certain aspects of reality for the 
purpose of gaining information and understanding other cultures” (p. 43) and promoting awareness 
and appreciation of other cultures. Through this powerful technique, in addition to developing 


empathy, future teachers can internalize fully the differences and similarities. 
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